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ADULT AND PrROFESsIONAL EbucATION: AN
OVERVIEW

Thischapter providesinformationonthefiel dsof adult education and continuing professional
education -- the phil osophi cal assumptions, terminology, and purposesof each. Theinformation
presented should providejudicial educatorswithabetter understanding of theadult and continuing
professional educatione ementsof their practice. Thischapterwill providesomeof thetheoretical bases
for thework that adult educatorsdo andwill enablethejudicial educator toreflect onhow theory can
informhisor her practice(andvice-versa). Therefore, thischapter will besomewhat moretheoretical
innaturethanother chaptersinthismanual.

Adult educationfocuseson peoplewhosemajor social roles(i.e., parent, worker, community
member) areonestraditionally assignedtoadults. Usually, adultsengageinaneducational activity with
aspecificpurposeinmind, such aslearningword processing programsonacomputer or attending
parenting classes.

Continuing professional educationisaspecialized areaof adult educationthat primarily evolved
inresponsetotheeducational needsof professiona sintheir effortstokeep abreast of new techniques,
skills,andknowledge. Both of theseareaswill bediscussedindetail inthefollowing sections.

Adult Education

Asanacademicdiscipline, adulteducationisrelatively new, withformal beginningsintheearly
1900s. Thecreationof theA dult Education A ssociationin 1926isoften cited astheformal beginning
of adult educationasaprofession (Darkenwald & Merriam, 1982). Prior tothat time, most adult
educationactivitieswerenot considered part of aprofession, andwereusually conducted through
community facilitiessuchaschurches libraries, lyceums, museums, cooperativeextensionfacilities, and
publicschools.

WorldWar Il brought ontwomaj or program changesinadult education: (a) therapid creation of
informationandtechnol ogy intheprofessions, especialy medicine, creatingaknowledgegapbetween
new and seasoned practitioners; and (b) theGl Bill madeitfinancialy possiblefor many menandwomen
tochangetheir career pathsby attending collegeor pursuing vocational education (Stubblefield &
Keane, 1990).
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Thepracticeof adulteducationiscarried outinmany locationsand under variousnames. Human
resourcedevelopment specialists, literacy teachers, volunteer coordinators, andjudicia educatorsall
provideadult education services. Theseactivitiescan rangefromaone-hour workshoptoweeksof
intengvetraning.

Thetheory of adult educationdrawsfromthedisciplinesof psychol ogy, sociology, business, and
management; thefieldal so hasdevel opeditsowntheories. Theend result of blendingtheoriesfrom
variousperspectivesisafiedof practi cethat both contributestoandincorporatestheory. Inthissection,
informationonadult education’ spurposes, philosophical assumptions, andterminology will be
presentedinquestion-and-answer format.

What ArethePurposesof Adult Education?
Therearefour main purposesof adult education, accordingto Beder (1990). Theseare:

« Tofacilitatechangeinadynamic society. Informationand necessary lifeskillsarerapidly
changing, creating changesinroleexpectationsfor adults. Asaresult, many adultsseek to
understandtopicssuchasparenting, copingwithdivorce, or computer literacy. Thesecourses
areoften provided through community education. Changesin professional knowledgeand
technol ogy necessitateeducational updating viaconti nuing professiona educationprograms.

« Tosupportand maintainthegood social order. Thispurposehasitsrootsintheconcept of
democracy. Inademocracy, aninformedciti zenry makesthedecisionsthat guidesociety. Adult
educationcanhelp peoplegainskillsandknowledgeneededtofunctioninademocracy.

« Topromoteproductivity. Technical andscientificknowledgeischanging, affectingentry level,
aswell asexperienced, employees. Inorder topromoteproductivity, schoolsandemployers
arechallengedtoupdatetheskillsof employees. Humanresourcedevel opment, continuing
professional education, andvocationa educationareall branchesof adult educationthatfocus
ontheimprovement of workers productivity.

« Toenhanceper sonal growth. Thispurposeisbased onthehumanist theoriesof Rogersand
Madow. Accordingtothem, aprimary goa of adulthoodis* self-actualization,” i.e., strivingto
becomeall oneiscapabl eof becoming. For instance, judicial educatorsmay offer aprogram
that ass stsjudgesinreflectingontheir decision-making processes.
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What Doesthe Term “Lifelong Learning” Mean?

Lifelonglearning isaphilosophical assumptionunderlying adulteducation. Itiscommonfor
lifelonglearningand adult educati onto beusedinterchangeably whenreferringtotheeducationof adults.
Lifelonglearningreferstotheideathat adultscanandwill seek learning activitiesthroughouttheir lives.
Theseactivitiesmay beformal (e.g., classroom),informal (e.g., readingabook), or non-formal (e.g.,
study groupwithfriends); independently directed or teacher-led; or freeor fee-based. Lifelonglearning
assumesthat adultscontinueto seek out andlearn new skillsandinformation.

What is Andragogy? What is Pedagogy?

Andragogyisaset of assumptionscreated by M a colm K nowles(1970) that addressestheway
adultslearn. Thefour basicassumptionsof andragogy are:

1. Adultsseethemsdvesassalf-directedlearners.

2. Learningfocusesonsolvingimmediateproblemsandimprovingperform-
ance.

3. Anadult’ sreadinesstolearnisbasedonhisor her needtocopewithlifetasks
(i.e.,job,family, civicresponsbilities).

4. Lifeexperiencesformthefoundationfor understandingnew information.

Whiletheseconceptsapply tomost adultlearners, they may vary or perhapsnot apply, depending
onthelearner, topic, andlearning context. For exampl e, presentingtextual changesinfamiliar statutes
may not lenditself totheuseof personal experienceasal earning approach.

Pedagogy referstotheteaching stylemost commonly usedwhen educating children (K nowles,
1970). Thefour assumptionsunderlyingthiseducational philosophy are:

1. Thelearnerisdependent upontheteacher for directionregardingthecontent of thelearning
activity.
2. Subjectmatterislearnedfor futureuse.

3. Learningoccurswhensociety statesthatitistimetolearn(ageof learner),
thus, uniformcurriculacanbecreated.

4. Lifeexperienceisof littleuseinalearningsituation.
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Withandragogy, |earnershavemoreinfluenceonhow learning occursthanwith pedagogy. Adult
educatorshavechal lengedtheassumptionthat thelearner’ sageisaprimary factor indecidingwhether
toemploy pedagogical or andragogi cal teaching methods. Knowleshasaltered hisorigina perspective
that andragogy and pedagogy aredichotomousapproaches. Henow viewsandragogy and pedagogy
astwo endsof thespectrum of teaching approachesthat can beimplemented with both adultsand
children. Elementsof bothandragogy and pedagogy arefrequently presentineducationa programsfor
adults.

How isAndragogy Used in Planning Programs?

L earner participationisusually highinadulteducation programs. Thisstemsfromthebelief that
adultsareself-directedandwanttotakeanactivepartinthel earning process. Adult educatorstypicaly
useparticipatory teaching methodssuch asgroup discussions. They may alsoinvolvethelearnerin
planningtheeducational activity. Someadultsmay not feel comfortableinaparticipatory teaching/
learning experience. I so, theeducator may employ amoretraditional teaching method, suchas
lecturing, toconvey theneeded content.

Adulteducatorsfrequently structurelearning activitiesthat utilizetheexperiencesof participants.
New informationthat challengeshel d val uesisintegrated s owly; educatorsshoul d pacethecourse
content accordingtoeachindividual group. Thebackgroundsof thel earnersbecomearesourcefor
faculty inpresenting newideas. For instance, aninstructor could usejudicial practiceexampleswhen
illustratingtheoretical conceptsonverbal andnon-verba demeanor toaclassof judges.

Adultsoftenseek knowledgeandskillsfor theirimmediateuse. Therefore, adultsarel essinterested
insurvey coursesandinstead prefer asingletopicfocus.

Theeducator shouldrefertothel earners needswhen planningal earningactivity under theconcept
of andragogy. Oneof thedilemmasfor educatorsin sel ecting coursecontentischoosingamongthe
educational needsof avariety of stakeholders, whichmay includelearners, employers, educators,
legidativebodiesor societiesingenerd. | ssuescanand doari seindeterminingwhich set of needsguides
thecontent of acourse.

AreThereM ajor PhilosophiesOther Than Andragogy Guiding Adult
Educatorsas They Plan Programs?

Therearefour general philosophiesor paradigms(patternsof thought or behavior) that underlie
adult educationpractices: () analytic, (b) practical, (c) criticd praxis,and (d) market-driven. Theseare
notexclus vetoadulteducation; onecanfindexamplesof theseparadigmsinall formsof education. Each
of theseparadigmscan beusedin planning adult education programs.
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Thefirst philosophy, analytic, focusesonthepurposes, methodsof delivery, and eval uation of
thelearningactivity. Analyticisclearly thedominant paradigmthat undergirdstheeducational systemfor
childrenand adults(Schubert, 1986). Faculty control over theeducational content and processiscentral
tothisphilosophy. Informationisviewed assomething that can beprescribed andispresented asbeing
value-free, scientificor technical, and objective. Withinthisenvironment, informationiscreated
independent of context and the experiencesof learners. Thefocusisnot on challenging existing
knowledge, beliefsor valuesbut onacceptingtheprevailing beliefsasnormative.

Thesecond paradigm, practical, emphasizescommunicationamongall partiesinvolvedinthe
learningactivity (Schubert, 1986). L earnersareseenasthecreatorsof knowledge,implyingthatitisnot
adtaticor universally accepted entity but onethat evol ves. By engaginginrationa discourse, groupswill
discover their educational needs. Reality isviewed asacreation of historical, political, and social
influences. K nowledgedoesnot originatefromany onesourceor perspective, nor iscreated by experts,
butisfoundineveryday experiencesandinteractions. Thedirectionof thelearningactivity evolvesvia
conversation betweenandamongteacher andlearners.

Exposingandchallengingoften-ignoredinequitiesinsociety isthefoca point of thecritical praxis
paradigm (Schubert, 1986). Thisphilosophy invol vesquestioning andlooking bel ow thesurfaceof
societal dynamics, especidly at Stuationsthatinvol vethepower structureamongindividua sandgroups.
This philosophy can empower the disenfranchised by giving voiceto their reality through the
developmentanddédivery of educationaccordingtotheirworldview. Often, thereisanelement of action
withinthisparadigmthat promptsindividual stowork toward changing boththeir perspectiveandtheir
everyday redlity.

Withthemarket-driven paradigm, educatorsseek to conduct workshopsthat “ pay thebills”
(Beder, 1986). Programsareprovided accordingtotheexpressed needsof | earners, usual ly thosewho
will pay toattend workshops. Successismeasured by numbersof participantsandtheability of the
program(s) tobesel f-supporting. Thisparadigmoverlapswiththeanal yticphilosophy initsadherence
tofaculty-centered planning, although program purposes, objectives, and eval uation arebased on
learners needs.
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DoesthelL earning Environment Havean I nfluenceon Adult L ear ners?

Adultlearnersrespond better to uninterruptedtimeperiods(twohoursor more, including stretch
breaks) than short sessionsto allow for focusing on thetopic (Zemke, 1981). Theroom can be
configuredinany manner aslongasitisinkeepingwiththetopi candthepresentationstyleof thefaculty.
Roomlay-outsthat encourageface-to-faceconversationaremoresuccessful infacilitating adult
learning.

Theclassroom atmosphereshould benon-competitive, particul arly early intheprogramwhen
learnersareunfamiliarwithoneanother. Thisisimportant becauseadultsoftenagpply ol dsolutionstonew
problemsbeforeattemptinganew approach. Employingafamiliar problem-sol ving approach doesnot
mean that adultsavoid beingintellectually challenged. They simply may be hesitanttotry new
approaches. A supportive, non-competitivel earningenvironment encouragesadultstotaketheneeded
riskstolearnnew skillsandknowledge.

A generd ruleregardingthelearningenvironmentis: Makeit appropriatefor thelear ner andthe
topic. If workingwithagroup of judges, schedul etheprograminasuitabl el ocationand hirespeakers
whowill bewell-receivedby judicia personnel.

What MotivatesAdultsto Participatein L ear ning Activities?

Therehasbeen extens veresearch onthistopicbeginningintheearly 1960s. Thefirst magjor study,
conductedby Houle(1961), identifiedthreetypesof motivated adultlearners. Subsequent studieshave
supported Houl €'sresearch and provided moredetail about eachtype.

Goal-orientedlearnersarethemost commontypeof adultlearner. L earning decisionsareguided
by clear-cutgoals, asthelearner takesa® utilitarian” stancetoward education. Anexampleof agoal -
oriented|earnerisajudgeattending aworkshoptolearn about changesinlegal statutes.

Thesecondtypeof adultlearner istheactivity-oriented|earner. For these, participationisbased
onreasonsother thanthestated purposeof thelearningactivity . Examplesof activity-orientedlearners
areafull-timeworker who attendsevening non-credit courseswith afriend and aprofessional who
attendsconferencestonetwork andvisit colleagues.

“Knowledgeforitsownsake’ couldbethemotto of thethirdtypeof adultlearner, thelearning-
oriented. For them, educationisaway of life,andassuch, isanintrinsically valued activity. Sincethis
typeof learner focusesonthecontent of alearningactivity, heor shecan partici pateeither withinagroup
orindividudly.
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Oftenthereasonfor participating inalearning activity incorporatesmorethan onetype of
motivation. However, thereisonemotivationthat usually influencesthel earner morestrongly thanthe
others.

A recent study onreasonsfor adult participationinlearningactivitiescitesthat adultstendtoengage
ineducationa activitiesbefore, during, or after atransition (Adanian& Brickell, 1980). Often, personal
or professional transitionsinfluenceadultsto pursuelearning activities. For example, whenalawyer
becomesajudge, heor shemay seek toattendworkshopsonhow tomaintaincontrol inthecourtroom.

Who ArethePrimary Provider sof Adult Education Programs?

AccordingtotheU.S. Department of Education (1986), most adult educationcoursesareheld at
traditiond educationd ingtitutionssuchascommunity or four-year collegesand universties. Busnessand
industry isaclosesecondinoverall educational efforts. \V ocational school sarethethird most common
locationfor adulteducation programs. Thefourthareprivateorganizations, suchastheY MCA, andfifth
aregovernment agenciesand consultingfirms.

Summary

Theeducation of adultscontinuesafter they completetheir formal education. Usually, adult
educatorsplanprogramsthat areparticipatory, based onthel earners immediateneeds, andincorporate
thepersonal and professional experiencesof thelearner. However, therearetimeswhen pedagogical
approaches(e.g.,lecture) aremoreappropriatethan andragogica methods. Theanalyticparadigmmost
oftenguidestheplanningandimplementation of adult educationprograms.

Indesigningand presentinglearning activities, adult educatorsneedtoremember that learnersare
sengtivetotheir environment, whichinturninfluenceshow they experiencethecontentand delivery of
aprogram. Accordingtotheresearchonparticipation, citedearlier, adultsinvolvethemsal vesinlearning
activitiesaccordingtothreeoverall motivations: wheneducationisameanstoanend (goal -oriented),
whenthecontext or interactionwithinclassroomisattractive (activity-oriented), andwhenthey are
interestedinthecontent for itsown sake(learning-oriented).

ContinuingProfessional Education
What isContinuing Pr ofessional Education?

Continuing professional education (CPE)isoneof theareasof practiceinadult education,
aongwithother areassuchasadultliteracy, persona enrichment education, andreligiouseducation. The

focusof CPEistoprovidenew informationandskill development pertinenttoaspecificprofession’s
membership.
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Practitionersarekept“ current” onnew research, legal requirements, and changesinpractice.
Frequently, thistypeof educationisoffered throughemployersor professional organizations(e.g.,
AmericanBar Association).

Themagjority of thepeopl eorgani zing CPE programsarecontent expertsinspecificfields, such
aslaw, medicine, or pharmacy (Cervero, 1990). Only afew of thoseorgani zing CPE programsare
trained aseducators. Still fewer CPE coordinatorsaretrainedinbothaspecificdisciplineandasan
educator. Asaresult of hiringcontent experts, CPE programsgenerally stand agreater chanceof being
technically soundbut areoftenstructuredineducational ly traditional ways(i.e., lectures).

What AretheUnderlying Assumptionsof CPE?

Asmentioned, CPEisabranchof adult education, soitadherestotheconcept of lifel ong education.
However, adult educatorsgenerally usethetermlifelong educationtorefer tothelearningactivities
possibleduring aperson’ slife-span. Continuing professional educatorsview theconcept of lifelong
educationasreferringtotheduration of one’ smembershipinaprofession. Dueto CPE’ sfocuson
professional devel opment, lifelonglearningislimitedtotheyearsof one’ sprofessional practice.

Another assumptionisthat thegeneration of new knowledgeisagivenredity for most professions,
based ontheknowledgeexpl osioninmany professionsthat occurredafter WorldWar 1. Whileformal
education (e.g., graduateschool) providesthebasi sfor one’ sprofessional knowledge, practitioners
requirecontinual updatesto keep up with recent changes. However, without thefoundation of a
knowledgebaseprovided by formal education, knowledgeand skill updatespresented through CPE
programscouldnot beintegrated and applied.

Acquiringtopic-specificinformationistheessentia criteriafor becomingamember of aprofession.
Itisassumed that membershipinaprofessionisbased onanindividual’ smastery of that profession’s
knowledgebase. Continuing professiona educationofferstheopportunity for professionalstomaintain
their membershipinachosenfieldby providingwaystoacquirenew knowledgeand skills, thereby
keepingcurrentintheir professional discipline.

Additionadly, continuing professional educationhe pstomaintainprofessional standardsalongwith
protecting consumersfromrecel ving servicesbased on outdated or evendangerouspractices. During
the1960s, therewasal ossof trustin professional swhen abusesof professional power weremade
known (Cervero, 1990). Often, theseindiscretionsoccurred because of incompetency or theuseof
obsoletemethods.

Many statesnow requirespecificprofessiona groupstoattend mandatory CPE programsinorder
topractice. For example, 33statescurrently mandateparti cipationincontinuing professiona education
sessionsfor lawyers(Phillips, 1989). Thosewho support mandatory CPE generally dosofor two
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reasons. (@) itmaintainsprofessiona standards, and (b) it protectsconsumers(L enz, 1982). However,
thereiscontroversy regarding who maintains control over the standards of aprofession -- the
government or themembersof theprofession.

Another assumptionof continuing professiona educationisthat whileeach professionisbasedon
aspecialized body of knowledge, themethodsor processesusedineducationa programsaresimilar,
regardl essof theacademicdiscipline. Forinstance, onecanusesmall groupdi scussiontechniqueswith
lawyers, doctors, andrealtors. Asaresult, thereisanincreas ng acceptanceof CPE asaseparatefield
of study.

What Arethe Purposes of CPE?

Aspartof theiremploymentrole, professional sfrequently dictate(judges) or prescribe(doctors)
what other peopleneed or will do. Society grantstheprofess onspermissiontoinfluencepeopl€'slives.
Cervero(1990) indicatesthat therearethreebas capproachesto CPE: (a) functionalist, (b) conflict,
and(c) critical . Eachof theseviewpointsaddressestheprofessiona’ sroleinsociety, butfromdifferent
perspectivesontheprofessond’ srighttodictatetoothers. Eachhasdifferingimplicationsfor continuing
professional education.

Themost commonapproachto CPEisthe“functionalist” approach, whichfocusesonproviding
current scientificandtechni cal informationtoprofessiona ssothat they canmaintaintheir expert satus.
Clientsbenefit when professional sareawareof new techniquesand | egid ation becausediagnosesor
recommendationswill bemorecons stent withwhat isconsidered good practice. New informationis
viewed asobjectiveand concrete. For ajudicial educator working fromafunctionalist perspective,
programming presentsinformationthat will hel ppractitionersimprovethe r practiceby keepingthemup-
to-dateintheirfield.

Accordingtothe® conflict” approach, thepower and soci etal rewardsavail ableto membersof
professionsarechallenged. I nstead of designing programsthat advanceprofessionals’ competency
levels, thepower imbal ancebetween client and practitioner isexamined. Thegoal istocreateamore
equitablerelationship, thusreducing theprofessional’ sprerogativeto prescribetotheclient. For
example, mediatorswork tosharethepower inasituation, toencourageparticipantstomaketheirown
decisons.

The“critical” approach addresseshow professional smakechoicesonwhat problemsthey solve
andhowtosolvethem. Thisapproachsuggeststhat therearedifferent val ueswithinaspecificprofession,
unlikethefunctiondistviewpointwhichassumesaconsensusamong members. K nowledgeandpractice
arecreatedfromthesituation. If ajudicial educator wereto operatefromthecritical approach, the
content of theprogramwoul d present different, sometimesconflicting, perspectivesonatopic, suchas
discussi ng childsexud abusefromtheviewpoint of theperpetrator, thevictim, theenforcement officer,
andsociety.
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Who ArethePrimary Providersof CPE Programs?

AccordingtoHoule(1980), therearefour primary sourcesof CPE programs: (a) universitiesand
professional schoals, (b) professional associations, (¢) employers, and (d) independent providers.
Thesearenotlistedinany rank order becausethereisnomechanismtotrack theorgani zationsthat of fer
programsor tofind out how many learnersattend CPE programs.

Summary

Continuing professional educationhasbeen®around” for alongtime, butonly inthelast 30years
hasit beenrecognizedasafieldfor academicstudy. It focusesonthecontinuingeducation of people
whoaffiliatewith professional groups, after they havecompletedtheir formal education. Whiletwo
approachesof CPE--theconflictandthecritical perspective-- challengetheobjectivity of information
andthepower ascribedto professionals, themost commonly acceptedisthefunctionalist approach,
whereemphasisisonupgrading practitioners knowledge. CPE programsareofferedthroughavariety
of sources, withlittlestandardization, except wherestategovernmentsor professional credentialing
requireit.
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DEFINITIONS

AnalyticParadigm: viewsknowledgeasobjective, val ue-neutral, and appli cabl etomany situations;
theteacherisrespons blefor disseminatinginformation.

Andragogy: theartand scienceof hel pingadultslearn; aneducationa approachthat utilizesthelearners
experiences, needs, and readinesstolearn asguidesfor creating thecontent for aneducational
activity, regardlessof theageof thelearner.

ContinuingProfessional Education (CPE): aform of adult educationthatisprovided througha
variety of sources. Itismost frequently offered for the purpose of assisting membersof the
professionsmaintaintheir statusor skill level.

Critical Praxis. knowledgeiscreated by examiningtheunderlyingcultural and political assumptions
of one’ ssituationfor thepurposeof transformingone’ sworld.

LifelongLearning: usedtorefer toadult participationinlearning activitiesand asanother term used
todescribeadulteducation.

Market Driven Paradigm: perspectivefromwhich programsareprovidedto meet theexpressed
needsof learnerswhousually pay toattend.

Pedagogy: theart and scienceof hel ping childrenlearn; aneducational approachinwhichtheteacher
isprimarily responsiblefor thecontent and paceof thelearning activity, regardlessof age.

Practical Paradigm: situational knowledgegenerated by bothteacher andlearnerinaparticular
contextthrough conversation; knowledgeisaffected by socid, historical,and political influences
asthey apply toeveryday experiences.
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