Faculty Development Chapter 5

FAcuLTY DEVELOPMENT

All judicial education officesshoul d establishasystematic processtoaidand devel opfaculty.
Judicial educators, asprogramadministrators, can potentially exert considerableinfluenceinthe
development of faculty. Unfortunately, other administrativedutiestend totakeprecedenceover faculty
devel opment. Faculty areoftenleft ontheir owntolearn how to planand present programs.

Thischapterisdividedintotwosections. Thefirstwill discussaprocessthat judicia educatorscan
usetorecruitanddevel opfaculty. Thesecond sectiondiscussesteachingtechniquesandinformation
specifically directedtofaculty. Informationinthissection can beintegratedintoanexistingfaculty
devel opment programor provideddirectly tofaculty members.

Roleof theJudicial Educator

Therecruitmentandtrainingof faculty presentsspecia challengesforjudicia educators, especidly
faculty whoarebusy and havelittletimefor meetingsand coursepreparation. A particular problemis
workingwithfaculty insubject matter areasinwhichthejudicial educator haslittleor noknowledge.

AssumeTheAppropriateRole

Theseproblemsoftenmakejudicia educatorsuncomfortablewhendeaingwithfaculty. Thismay
causesomeadministratorstoshirk their responsibilities. For example, ajudicial educator may allow a
faculty member tonot only determinecontent, but al sotodeterminehow theprogram shoul d betaught.
Program planninganddevel opment shouldbeateam effort betweenthejudicia educator andthefaculty
member. Others, suchascommitteemembersand advisors, may alsobeinvolved. However, the
ultimaterespons bility for planning shouldrestwiththejudicia educator.

Asidefromthelogistical responsibilities, thejudicia educator must assumetwoequaly important
duties-- determining appropriatecontent, and determining appropriateeducational processes. M ost
faculty areassumedto beexpertsintheir subject area. They arenot generally expertsintheteaching-
learning process, arolethejudicial educator must assume.

Helpingfaculty planfor theuseof appropriateeducational processesmay involvecollaborative
planningand coaching. Assuringthat faculty “ key” their teachingtotheeducati onal obj ectivesof the
programwitheffectiveinstructional practicesisatask that cannot belefttochance.

5.1



Chapter 5 ApuULT EDUCATION PERSPECTIVESFOR JUDICIAL EDUCATION

Begin CoursePlanning Early

Recruitingand sel ectingfaculty must bedonein contextwith other aspectsof theprogramplanning
process. Recruitment shoul d beginmonthsinadvance, after theneedsassessment hasbeen compl eted.
Resultsfrom needsassessmentsprovidecluesastothenatureof theproblem or issuearoundwhich
theprogramisdevel opedandhel pformcriteriafor thetypeof faculty needed.

Resultsfrom needsassessmentscanal sobeusedinrecruitingfaculty. Theinformationprovides
potential faculty within-depthinformation about theproblem or issueand thenatureof thepotential
audience. It conveysamindset totheinstructor astowhat theprogram should accomplish.

Allowingampletimefor searchingandrecruitingfaculty affordsthejudicial educator moretimefor
planning and avoidslast minutedecisionsthat aredonefor expediency rather thanfor program
effectiveness.

Recruit Faculty

Judicial educatorscanusevariousmeansof gathering dataabout potentia faculty. Thesemay
indude:

+ Recommendationsfromothers.

« Solicitationfrom professionalswhomight beinterestedinteaching.

« Persona experience(hearingfaculty at other programs).

« Publishedauthorsoncertaintopics.

+ Programbrochuresfromother organizations.

« Newsstoriesof eventsrelated totheprogramtopic.

« Wél-knownspeakers.

« Inquiriestootherjudicia continuingeducators.

Judicia educatorsshould maintainafaculty filewith ongoing updatesand additions. Attention
shouldbegiventoidentifying* up-and-coming” professional stoprovideafreshsourceof talent. Many
new professional sareeager togainexposureand prestigethat comesfromteaching. They alsoserve
asback-upinstructorsor can beused aspanel members.
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Faculty filesshould al so bearepository of courseeval uations, comments, relevant articles
publishedby faculty,and other informationthat may aidinfuturedecision-making.

I dentify criteriafor selection. Judicial educatorsmay desirecertaincharacteristicsinfaculty,
though they arerarely written or applied rigorously. The judicial educator should write these
characteristicsdowntohelp preparefor interviewswith potential faculty.

Criteriacan beestablished through observation of anumber of faculty asthey teach, noting
behaviors, mannerisms,interactionwithaudiences, etc. Other administratorsor individua smightjoinin
thisprocesstoincreasethel evel of objectivity. Duringtheseobservations, attention shouldalsobepaid
toaudiencesfortheir attentiveness, note-taking, and responsi veness. Audiencereactionsareespecialy
helpful whenevaluatorsarenot familiar withtheprogram content.

After severa observations, thejudicia educator and othersshoul d sel ect thetopfaculty members
andreview their notesfor common characteristicswhichseemedtomakethem* effective.” Comparing
thesecharacteristicsagainstlower-rated faculty helpssolidify thelist of desirablecharacteristics.

Below areanumber of common criteriathat canbeusedinevaluatingfaculty.

« Willingnessto Teach. I ndividua swhoaretentativeor whomakeexcusesabout nothavingtime
to preparemay not makethenecessary sacrificesinplanning aneffectiveprogram. Judicia
educatorsshouldlook for enthusi asticresponses.

Whenobservingfaculty,itisimportant for thejudicial educator tol ook for thosewhoenjoy what
they’ redoingandwhodisplay anoticeablelevel of enthusiasmandrapportwiththeaudience.
Teachingexperienceisagoodindicationof interestinteaching. Recentteachingactivitiescan
begoodsourcesof information. Other judi cial educatorsunder whichtheindividua hastaught
canprovideinsight onhow cooperativeandinterested thefaculty member wasinteaching.

« Effectivelnterpersonal Skills. Theability toread and react toaudiencesisaprerequisitefor
agood communicator. Self-centered individualsmay tend to “ over-teach” and areless
concernedwithwhat theaudienceislearning. Faculty must deal withdifferenttypesof individuas
intheir audiencesand must know how torespondinorder to maintainapositivelearning
environment.

« Command of Subject Matter. Thiscriteriaoften receivestoo much attentionand hasto be
weighed agai nstthenatureof theplannedaudience. Themoreknowledgeabl eand experienced
theaudienceiswiththetopic, thehigher thelevel of expertiserequired of thefaculty. Beingan
expertdoesnot guaranteegoodteaching. How oneusesthat expertiseisof greaterimportance.
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Occasionally thejudicial educator may not feel adequatetojudgeanother’ sprofessional
competence. Here, theadviceand counsel of other professional sshould besought. Individuals
who haveheardthepotential faculty member speak shouldbesought rather thanrelying solely
ontheadviceof thepotentia faculty member’ speers. Theindividual’ sbackgroundandactivities
shouldbereviewed. If thereissomedoubtinthejudicia educator’ smind, heor sheshouldask
thepotential faculty member if heor shefeel scomfortablewiththeproposedtopic.

Analytical andWell-Organized. Theability totakesubject matter, divideitintodiscreteparts,
anddraw rel ationshi psthat areunderstandabl eand acceptabl eto audiencesisimportant.
Written courseobjectivesprovideafocusand framework inwhichrelated content canbe
brokendownunder eachobjective.

Onemightlook for evidenceof thischaracteristicinthefaculty member’ spast writingsor
conversations. Thejudicial educator might al so ask thefaculty member toexplaincertain
conceptsorissuesfor evidenceof how theindividual organizes, clarifiesandexpressesthoughts.

EffectiveListening Skills. Faculty who seemto haveall theanswersand aquick responsefor
everythingareusually poor listeners. Goodlistenersempathi zewith othersandreflect onwhat
hasbeen said beforeresponding. They usually rel atewell totheconcernsof audiences.

Confidentand Self-Controlled. Faculty areviewed asexpertsby audiencesand must convey
asenseof confidenceand control.

Useof Good Teaching Methods. A sking potential faculty aseriesof questions, or askingthem
tocomment on (a) theteaching methodsthey use, (b) their greatest strength asateacher, and
(c) methodsthey usetoget audiencesinvolved, providescluestotheir useand understanding
of effectiveteaching methods. Thejudicia educator might salect additiona questionsthat relate
specifically totheplannedteachingassignment.

Willingnessto I mprove. Questioning faculty about their past teaching experiencescanreveal
thelevel of their desiretoimprove. Faculty should show awillingnesstoreceiveconstructive
feedback and coaching. M any faculty havealimitedrepertoireof effectiveteaching practices
andshoulddisplay awillingnesstolearnnew skills.
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ProvideOrientation for Faculty

Thesd ectionof faculty shoul dbethebeginning of anongoingcommuni cation processbetweenthe
judicia educator andthefaculty member. Thisprocessaccomplishesseveral objectivesby:

« Establishingtheexactresponsi bilitiesof boththefaculty member andthejudicial educator.

« Building expectationson behalf of thejudicial educator, the program, and thesponsoring
organization.

« Offeringsuggestionsandassi stancetofaculty membersprior totheir presentation.

+ Servingasamonitoring processtoinsurethefaculty member ismaking adequateandtimely
preparation.

Administratorsshoul d establishprocedurestoinsurethiscommunication processdoesnot fal ter.
Checklistsshould beusedto document that certain communiquesand actionshaveoccurred. Thisis
most hel pful whenworkingwith multiplefaculty members.

Anorientation processisanother part of theongoing communication betweenjudicia educators
andfaculty. It may beconductedinnumerouswaysasillustratedinthefollowinglist:

« Individual Meetings. Face-to-facemeetingsbetweenjudicial educatorsandfaculty are
desirable, but not alwayspossible, duetotimeand distanceconstraints. Certaincluesand
insightsabout faculty canbemorereadily detectedin meetingsthan by phoneor correspon-
dence.

Beyondexchanginginformationabout datesandlogistics, thejudicial educator shoulddiscuss
theoverall purposeof theprogram, thecharacteristicsand sizeof theaudience, findingsfrom
theneedsassessment, andtheroleof thefaculty memberintheoveral program.

Oneof themorecritical piecesof informationto beshared aretheplanned programobjectives.
If they haveal ready been devel oped, thejudicial educator should explaintherationa ebehind
their development. I f they havenot been devel oped, they should becompleted assoonas
possi bleby thefaculty member orinconjunctionwiththejudicial educationoffice.
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Oncetheobjectiveshavebeen determined and agreed upon, itisimportant todi scusshow the
programwill beeva uated. Thisoften overlooked stepbeginstoconvey certainexpectationsto
thefaculty member astowhat shouldbeaccomplished. It directsthefaculty member’ sattention
totheobjectivesandtofocusingontheaudiencein preparing thepresentation.

The sooner the method of evaluation isfinalized, thelonger the faculty member hasto
concentrateontheexpectationsof theaudience. Theeval uation processal so providesthe
judicial educator withalist of specificitemsthat canbeusedincoachingfaculty. Threeor four
itemsonanevaluationinstrument that areusually moretroublesomefor faculty canbesel ected
for coachingnew faculty.

Faculty Planning Meetings. Bringingtogether all or part of thefaculty for aprogramcanbe
difficult. Suchmeetings, however, helpreinforcetheoveral programobjectivesandalow each
faculty member tohear fromother faculty about their presentations. Thetopi csand content can
bescreenedandkey issuesclarified soasnottoprovideredundantinformationor omitcritical
content.

Written, Phoneor FAX Communications. Faculty should becontacted several timesprior
totheprogram. Eachcommunicationreinforcestheroleof thefaculty and theexpectationsof
thesponsoring organi zation. Examplesinclude:

« Planned brochurecopy regardingthepresentation.
 Programoutlinesandbrochures.

+ Pressreleases.

+ Printedarticlesrelatedtothetopic.

+ Requestsforaudio-visual andother support services.
+ Expenseforms.

« Contractor honorariaforms.

+ Abstractsof other faculty presentations.

+ Programevauationforms.

« Informationabout thegroup, profession, or organization.
« Trave andlodginginformation.

+ Specid events.

+ Assstanceavailabletofaculty beforehand.

+ On-gteassistance.

« Whattodouponarrival at meetingsite.

+ Phonenumbersof key people,including other faculty.
+  Number and characteristicsof registrants.

« Informationondeadlines.

« Tipsoneffectivepresentations.
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Judicial educatorsmust select faculty well inadvanceof theprogramand communicateoftenwith
faculty. Thesestrategiesprovidetimefor bothfaculty andthejudicia educator to plantheprogramand
todetect potential problems. Faculty aremost appreciativeof theattentionandass stance. Ital socreates
amoreprofessiona imageof thesponsoring organization.

Focus on Educational Process

Cognitivepsychologistsbelievethat what participantsdoinaprogramismoreimportant thanwhat
theteacher does. Thisfindingplacesgreater emphasi sontheeducational process, eevatingittoequal
statuswith program content. Thissupportstheconcept of andragogy -- aprocesswhereby faculty help
adultslearn.

Thisshiftinemphasisfromteachingtolearning-- fromfaculty tolearner -- hasbeen adoptedon
alimitedbas sby continuingjudicia educationfaculty. M any faculty teachtheway they weretaught, have
alimitedunderstandingof thel earningprocess, andhaveavery limitedrepertoireof teachingandlearning
strategies. A ppendix 9outlinesafaculty devel opment workshop used by onestateto devel op and
increasethesestrategies. It must bekeptinmind, however, that many faculty oftenfeel uncomfortable
inchangingtheirteachingtechniques.

Any suggested changesinafaculty member’ stechniquesproposedby ajudicial educator should
bebased on proven practicesthat arereasonably acceptable. A word of cautionindealingwithfaculty
-- donot overload faculty with recommended changes. One shoul d determinethemost significant
changeand allow thefaculty member toimplement and feel comfortablewiththat changebefore
suggestingothers.

Foremost ingaining faculty support for changeisaclearly presentedrational eby thejudicial
educator thatthemost effectivel earningisbased onalearner’ sapplication of newly-learnedknowledge,
skills, andattitudesintheworkplace. Faculty canreadily recall their ownexperienceswherethey | eft
aprogramandnothingchangedintheir behavior.

Makingadifferenceinlearners workplacebehaviorisapowerful incentivefor faculty tobeopen-
mindedto change. Providing opportunitiesfor faculty to observea® master” teacher usinglearner-
oriented strategiesisoneway tobuild awareness. Thismay bedifficulttoarrange; however, viewing
videotapesof master teachersisonealternative. Judicia educatorscanlikewiselearnnew strategies
from such observationsthat canbeused coachingfaculty.

5.7



Chapter 5 ApuULT EDUCATION PERSPECTIVESFOR JUDICIAL EDUCATION

Howthejudicid educator communi cateswithfaculty influencesthefaculty'sability toconceptudize
and plan. Communi cation shoul d constantly focuson meeting thecourseobjectives. Information
produced by theneedsassessment, if conducted properly, strengthenstherational eastowhy the
programisbeingoffered or why coursecontent shouldbeadded or deleted. Therefore, itisimportant
tosharethefindingsof needsassessmentswithfaculty.

Regardlessof who devel oped thecourseobjectives-- thefaculty member, acommittee, or the
judicial education office--thejudicial educator shouldtaketheleadinhel ping thefaculty develop
appropriateinstructional techniquestomeet eachobjective. Thiscanbeaccomplishedby thejudicia
educator reviewingeach program objectiveindetail withthefaculty member. After reviewingeach
objective, thetwoshoul ddiscussthebest teaching strategy that woul daccomplishthat objective. While
itisbesttoallow thefaculty member todecidewhichstrategy heor sheprefers, thejudicial educator
should provideany necessary coachingthat woul d enhanceeffectiveteaching of theobjective.

Howthejudicia educator presentsand emphasi zesthei mportanceof theeval uationprocesshel ps
reinforcetheemphasi sonlearning. Utilizingeva uationinstrumentsthat measurewhat theaudience
learnedor their ability toapply thecontent, rather thanonthei r reactionstotheinstructor, providesmore
meaningful informationabout thel earning process.

TheFaculty

Educational programsareofferedfor threegenera reasons. (a) tobuildawareness, (b) toacquire
knowledge, skills, and attitudes, and (c) to changeperformanceintheworkplace. Theobjectives
establishedfor aprogramshouldclearly indicatetheprogram’ spurpose.

PreparingthePresentation

Programswhich aredevel opedto changeperformanceintheworkplacerequiremoretimeand
planningthan programsthat merely transmitinformation. Programsoriented at al teringworkplace
behaviormust:

 Buildastrongrationaefor change.
« Providethenecessary informationandskillsandinsuretheir acquisition.

« Instill alevel of confidencein learners so that they can make the changein their work
environmen.
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Thefollowingpresentationstrategiesareproposedtoenhancethepossibility thatthesecriteriawill
bemet.

Openingthepresentation. Faculty shouldimmediately establishrapport withtheaudience,
making participantsfeel comfortableandat ease. V arious*ice-breaker” activitiescanbeusedaslong
asthey don’ tdistract fromthemain purposeof theprogram.

Thepresenter shouldindicatean awarenessof theneedsof theaudience. The planned|earning
objectivesshouldfollow. Participantsshoul d beasked toreact, to add to or to modify any of the
objectives. They shouldbeaskedif they haveproblemsor concernsabout thedisplayed objectives. This
allowstheaudienceto”buyinto” theplanned program-- to exerciseownership of theprogram’s
purpose.

If thereisaseparate program agenda, quickly review it. Thissetsthesequenceof eventsand
establishesgroundrulesfor breaks, meals, andendingtimes.

Duringthepresentation. Faculty should makesurethat content and activitiesarebasedonthe
courseobjectives. Itisimportant todi stinguish between essential informationversus* nice-to-know”
information. Essential informationmust bepresented, whereasthe* nice-to-know” informationcanbe
presentedinhandoutsor for later discussionif timepermits.

Faculty memberscan provideanal ogies, examplesand storiestoreinforcekey points. Human
interest storiescan provideagood changeof paceandalow learnerstoget morepersonally involved.
Thepresenter shouldrepeat key pointssevera times, andindifferentways-- e.g., usngalouder voice,
changinglocationonplatform, or using col or or animated graphi cs. Examplesand anal ogiesfromthe
learners’ ownwork environment can beused. L earnersoften enjoy sharingtheir ownexperiences,
insights, concernsand questions. A ppendix 8 providesother suggestionsfor effectivepresentations.

Thepresenter shouldempl oy activepartici pation, engagingthelearner’ smind. Therearetwobasic
typesof participation, covertand overt. Covert partici pationinvol vesasking theaudiencetodothings
that cannot beseen, suchasthink, listen, recall,imagine, visualize, and pretend. After requestingthe
audiencetoparticipatei ntheseways, thepresenter should pausetoallow thel earnerstodoasinstructed.

Overt involvement involves activities that can be seen, such aswrite, speak or answer,
demonstr ate, takenotes, tell your neighbor, discussinagroup, andwork problems. Using covert
activitiesbeforeovert activitiesmakesfor abetter trandtioninthat thel earnershave preparedthemsel ves
mentally for theovert participation.
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L earnershavedifferentlearningstyles, someprefertolearnvisualy, othersauditorialy, andstill
otherskinesthetically. Thesevariationsexisteveninanaudienceof like-kind professionas. Therefore,
faculty shouldvary thelearning experienceto better servetheentireaudienceandkeeplearnersfrom
becomingboredwithoneparticular style.

Itisimportant for faculty tomonitor and understandlearner reactions. Nonverbal behaviorssuch
asfacial expressions, posture, eyecontact, andlevel of attentivenesscan providecluestothepresenter.
Presenterswhoaresomedi stancefromtheir audiencesor areunabletodistinguishthesebehaviorsare
at adisadvantage. Assuch, presentersshould moveascl oseaspossi bletoaudiencesinorder to better
monitor nonverbal behaviors.

Asking questionsand all owing participantsto speak andinterpret what they havelearnedare
excdl lentwaystomonitor progress. Someaudiencesarere uctant to speak out, whichmay stemfrom
(a) alack of understanding of what isbeing taught or asked, (b) thefailureof thepresenter toestablish
rapport, or (c) afear their responsesmay not becorrect. Effectivespeakerslearntointerpret these
reactionsand makenecessary adjustments. Sensingrel uctanceinaudiences, somespeakerswill readily
answer their ownquestions. Another strategy i storepeat thequestionand offer cluesandana ogies. It
may betheaudienceonly needsmoretimetorespond.

Content should beperiodically reviewed and summarized. Rather thanthepresenter aways
summarizing, theaudiencemightlistkey pointsonaflipchart or trangparency, or discusstopi csingroups.

Presentingnew and complexinformationcan present specia problemswhenthereislimitedcourse
timeor theaudiencedoesnot haveastrong backgroundinthesubject area. Such content should be
blockedintosmall bitsof informationand presented asclearly aspossible. Thereshould befrequent
checksfor understanding, lotsof repetition, and considerablepractice.

Toomuchnewinformationcanquickly overloadlearners’ short-termmemory capacity. Most
expertsagreelearnersbegintooverloadtheir short-term memory after about twenty minutesof a
presentation. Usingactiveparticipationtechniquesa lowslearnerstomovenewly acquiredinformation
inshort-termmemory tolong-termmemory. Theseactivities, however, must beplanned ahead and
cannot belefttochance.

Closingthepresentation. Asthe program concludes, thefaculty member should briefly
summarizekey points. A final review of theprogram objectivesisanexcellentway tosummarizethe
program benefits. Additionally, timefor questionsand answersshouldbeprovided.
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Somepresentersask theaudiencetowritedowntwo or threethingsthey plantodowhenthey
returntowork. Thishel pspersonalizelearning and enhancesthetransfer of learningtotheworkpl ace.
Another strategy i stoask theaudienceto di scussconcernsor potential problemsthey facewhenthey
returntowork. Theaudienceaswell asthepresenter can offer suggestions.

Faculty shouldcloseprogramsinabrief and upbeat manner. Theaudienceshouldleavewiththe
feelingthey aregladthey came.

Presentation Dynamics

Presentationsmust convey morethaninformation. They must convey attitudes, enthusiasm,
warmth and acceptance-- attributesthat enhancethelearning atmosphere. Audiencescomewith
anticipation-- they wanttofeel comfortableand not threatened, and they want thepresenter todowell.
Effectivepresentationdynamicshel preinforcethelearning process.

New andinexperienced speakersarerel uctant totry many of thesesuggestions, and should
thereforeconcentrateononly twoor threeineach presentation. Themorecomfortablefaculty become,
theeasieritisfor themto adopt thesesuggestions. For further tipson presentation dynamics, see
Appendix 7.

Speaking. Faculty shouldvary their pitch, toneand volumethroughout thepresentationtoinflect
feelingandtoemphasi zepoints. One’ svoi ceshould exudeconfidenceand expertise. New presenters
often speak toofast and consequently loseword clarity withtheaudience.

Thepresentationshouldbemadeasconversational aspossible. Usinganoutlinerather thanreading
fromacompl etescriptishel pful . Presentersshoul dtalk toonepersonandthenanother, usingeyecontact
withdifferentindividual sthroughouttheaudience.

Speakersshould scanall partsof theaudiencewhilespeaking, especially theperiphery of the
audience. Don'’ tfocusattentionononly onepart of theaudience.

Thepresenter shouldpauseoften, especialy withadults. Sinceadul tshavemany experienceswith
whichtoreatecoursecontent, they needtimetoreflect onwhat hasbeen said. Pausingalowskey points
to sink in and time for note-taking. Pausing also exudes confidence by the speaker. New and
inexperienced presentersneedtopracticetheir delivery and especially their pacing. Audioandvideo
recordersareexcellent aidsin practicing. Experienced presenterscan beused asobserversand
coaches.
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Body movement. Researchshowsnonverbal behavior communicatesamessagefar greater than
thespokenword. Severa body movementsused by speakersincludemovingaway fromthepodium,
off theplatform, and asclosetotheaudienceaspossible. Thishel psestablishrapport, minimizesthe
distanceover whichcommunication must travel, addsemphasi s, and allowsthe speaker to better
monitor theaudience. Wa kingintotheaudiencecanbemost effective, especialy inestablishing rapport.

Itisimportant for faculty tomaintainapleasant facial expressionthat makestheaudiencefeel
comfortable. They shouldchangeexpressionswhileemphasi zing different pointsand useappropriate
gesturesthat arenot distractingor offensive.

Whenusingvisuds, speakersmay needtorepostionthemsa vessoasnottodetract fromthevisud.
Oncethepoint hasbeen madewiththevisual, thespeaker shouldrel ocatehisor her positionsoasto
refocustheaudience’ sattention back tothespeaker.

Whenmakingkey points, faculty shouldchangetheirlocationfor emphasi saswell asusegestures.
Asadditional pointsaremade, thespeaker should shifttoanother location.

Encour aginginter action. Theuseof overtand coverttechniquestodevel op interactionhasbeen
discussed earlier. Anotherimportant techniqueistheuseof questions. Questionsmay comefromthe
audienceor thepresenter and canhel pclarify concernsaswell asreinforcecontent. Thepresenter can
usequestionstomonitor learning.

Presenterstoadult audiencesusually do not direct questionsto any onemember of theaudience,
buttotheaudienceingenera. Open-ended questionsaremoreeffectiveinrequiringlearnerstothink.
Whendirecting questionsto specificindividual s, thespeaker should ask thequestionfirstrather than
identifyingthepersonthatistorespond. Thiskeepsevery member of theaudienceanticipatingbeing
calledupon. A brief three- tofive-second del ay between asking aquestionandidentifying someoneto
answer enhancesboththequality and quantity of responses. A ppendix 5 providesexampl esof specific
guestionsusedtostimulatediscussion.

Whenanincorrectanswer isreceived, thefaculty member should becareful nottoembarrassthe
individual, buttotaketheanswer andturnitintoacluefor thecorrectanswer. Try togivetheindividual
another chancetorespond correctly by coachingand offering cluesand waiting afew moreseconds.
| deasfor encouraginginteractioninsmall groupdiscussionsareoutlinedin A ppendix 4.

Useof humor . Humor relaxesaudiences, enhancesthel evel of anticipationof learners, andhel ps
thelearnersremember key points. It must beused with cautionand cannot beoffensive.

5.12



Faculty Development Chapter 5

Jokeshavetobecarefully toldforimpact. Cartoons, oneliners, andad-libscanbeeffective. All
planned humor shouldberel evant tothetopicand usedtoreinforcekey points. Humor need not create
great laughstobeeffective. Subtle, dry humor can bejust aseffective.

Strategiesfor | mprovement

Eachjudicia educator shouldwork toward continuousi mprovementinthequality of theprograms
offered by their organization. Operational policiesand proceduresarerel atively easy toimprovein
contrasttoimprovingthequality of instruction. Twotechniquesfor faculty improvementand devel op-
ment arediscussed below.

Feedback to Faculty

M ostfaculty wanttodoanexcellentjob, but rarely receivethespecificfeedback neededtomake
significantimprovements. Typical audienceeval uationsareof limitedva uetospeakers. Theva ueof
theseeval uationscan beenhanced by asking alimited number of specificquestions.

Thejudicia educator might ask thefaculty member for specificitemsonwhichheor shewouldlike
audiencefeedback. Special attentionontheeval uationformmight begiventoquestionsrelatedtoany
changesthepresenteristryingfor thefirsttime.

Faculty Development Programs

Programadministratorsmay findit beneficial todevel opin-statefaculty by presentingtrain-the-
trainer programslocally. Train-the-trainer programsarefregquently usedtodevel opandimprovefaculty
skills. Theseprogramscanbeproducedrel atively inexpensively and canprovideval uableinformation
tomany judicial educatorsinagroup setting. Speakersmay observean expert adult educator asheor
she models certain practices; they can observe each other; and they can both give and receive
constructivefeedback ondemonstratedteaching skillswithintheparticipant group.

Forjudicia educatorsinterestedinpresentingal ocal faculty devel opment program, thefollowing
publicationsmay behel pful:

Judicial Education: A Guide To Program And Faculty Development. Published by the
National Judicial College, Reno, Nevada, 1989.

| mplementing Judicial Education Faculty Devel opment Programs. Published by theNational
Center for StateCourts, Williamsburg, Virginia, 1990.
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Summary

Judicial educatorshavethepotential to considerably influencethedevel opment of faculty.
Unfortunately, other administrativedutiesoftentakeprecedenceover faculty devel opment. Faculty are
oftenleft ontheir owntolearnhow toplanand present programs.

M any faculty aremoreaccustomedtodevel opingand delivering programsthat transmitinforma:
tionrather thanchangebehavior. Programsdesi gnedtochangebehavior requirelonger andmoreintense
planning, and perhapsmorefaculty devel opment.

Each sponsoring organization needsasystematic processtoaid and devel opfaculty. Judicial
educatorsmust beknowledgeabl eof effectiveeducationa practicesand understand theimportanceof
theeducational process. Faculty devel opment shouldfirst beginwiththedevel opment of program
administrators. Otherwise, their effectivenessin devel opingand gaining therespect of faculty will be
limited.
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DEFINITIONS

Andragogy: aprocesswhereby faculty helpadultslearn.

Covert Techniques. ateachingtechniqueby whichlearnersareaskedtodosomethingsuchaslistening,
thinking, recalling, orimagining, that cannot beobserved by theteacher. The purposeof such
techniquesistogetlearnersto mentally useand processthecoursecontentinapersona way to
enhancelearning.

Educational Process: varioustechniquesused by teachersto causelearningto occur.
Feedback: specificinformationprovidedtoanindividual about their behavior or performance.
NeedsAssessment: asystematic processinwhichacurrent condition or situationisdetermined,

analyzed, and comparedwithadesirableconditionor situation. Thegap betweenwhat currently
existsandwhatisdesired may reved that someform of educationa interventionisneededtoclose

thegap.

Open-Ended Questions: questionsthat requiremorethanayes/no or simpleanswer, requiring
respondentstothink and possibly reflect fromtheir ownexperiencebeforeanswering.

Overt Techniques. ateachingtechniqueby whichlearnersareaskedto performanactivity whichcan
beseen suchaswriting, speaking, or demonstrating.

Program Objectives: aseriesof statementsthat describewhat theprogramisdesignedtoaccomplish.
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